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What Special Educational Needs are provided for?

Halsnead Perarg School considers needs of students in four broad areas in line with the SEND Code oi
Practice (2015):

Communication and interaction

Children and young people with speech, language and communication needs (SLCN) have difficulty in
communicating with others. This may be because they have difficulty saying what they want to,
understanding what is being said to them or they do not understand or use social rules of
communication. Children and young people with Autism are likely to have particular difficulties with
soctal interaction. They may also experience dechuLJcLes with Language, communication and imagination,

which can tmpact on how they relate to others.

Cognition and learning

Support for learning difficulties may be required when children and young people learn at a slower pace
than their peers. Learning difficulties cover a wide range of needs, including moderate learning
dechu[’cLes (MLD), severe LearnLng dechuUcLes (SLD), where children are [Lke[g to need suppor’c in all areas
of the curriculum and associated difficulties with mobility and communication, through to profound and
multiple learning difficulties (PMLD), where children are likely to have severe and complex learning
difficulties as well as a physical disability or sensory impairment. Specific learning difficulties (SpLD),
o.ffect one or more spechLc aspec’cs of [earnmg. This encompasses a range of conditions such as dysLexLa,

dyscalculia and dyspraxia.

Social, emotional and mental health difficulties

Children and young peop[e may experience mental health dechuLtLes such as anxiety or depressLon. Other
children and young peopLe may have disorders such as attention dechLt hyperacﬂthg disorder (ADHD) or
attachment disorder.

Sensorg and/or Pl’lgS.l,CGI, needs

Some children and young peopLe requ'u‘e specLaL educational provision because they have a dLsabLLLtg
which prevents or hinders them from mak'mg use of the educational facLLLJcLes ger\eraug prodeed. For
example, viston impairment (VI) hearing impairment (HI). Some children and young people with a physical
dLsabLLLtg (PD) require additional ongolng support and equipment to access all the opportunities available
to their peers.

These four broad areas give an overview of the range of needs that can be planned for. The purpose of
identification ts to work out what action the school needs to take, not to fit a pupil into a category.
Halsnead Perarg School Ldenttftes the needs of pupils by considering the needs of the whole child which
will tnclude not just their SEND.


https://assets.publishing.service.gov.uk/media/5a7dcb85ed915d2ac884d995/SEND_Code_of_Practice_January_2015.pdf
https://assets.publishing.service.gov.uk/media/5a7dcb85ed915d2ac884d995/SEND_Code_of_Practice_January_2015.pdf

How do we identify Special Educational Needs and Disabilities (SEND)?

We are committed to earLg LdenthLchJcLon of specLaL educational needs and disabilities. We will assess each
pupil's current skills and levels of attainment on entry which will build on information from previous settings
and key stages, where appropriate. Teachers will make regular assessments of progress for all pupils and identify

tl’IOSQ WI’\OSQ progress:

» s significantly slower than that of their peers starting from the same baseline
> fails to match or better the child’s previous rate of progress

>  fails to close the attainment gap between the child and their peers

> widens the attainment gap

This may include progress in areas other than attainment, for example, soctal needs.

Slow progress and low attainment do not necessarily mean that a child has SEND and will not automatically
lead to a pupil being recorded as having SEND. However, they may be an indicator of a range of learning
difficulties or disabilities. Equally, it will not be assumed that attainment in line with chronological age means
that there is no learning difficulty or disability. Some learning difficulties and disabilities occur across the

range of cognitive ability.

Some pupils with SEND will have had formal assessments or diagnoses whilst at a previous setting. Through
our transition process, we ensure all relevant information is passed on so we are fully aware of pupils’ needs
before they come to Halsnead Primary School. We will also carry out a detailed individual assessment of

each pupil at the earliest opportunity to make an accurate assessment of their needs including:

e NFER standardised assessments in read'mg and mathematics

® Recepﬂon Baseline Assessment and ongomg EarLg Years assessment
e  Read Write Inc. phonLcs assessments, the Phonics Screenmg Check and Fresh Start assessments

® WeLLComm speech and Language screenLng O.I"Ld O.SSQSSI’T‘L@FI{',

FOF some pupLLs, JcheLr needs mug be O.SSESSQd further, through, for examp[e:

. Observation bg the SENCO or other specLo.LLst
- Additional screening and dLagnosth assessment, anLudLng dgsLexLa indicators where appropriate

. Referro.[ to relevant external agencles or Educational PsgchoLogg fo[[owmg the graduated approach

Our teachers, pastoral leaders and school leaders closely monitor the progress and attainment of all pupils,
including those who have or may have SEND. The continuous monitoring of pupils during their time at
Halsnead Primary School will further identify pupils with a special educational need. Any member of staff
can make a referral to the SENCO to ensure pupils’ needs are identified and supported. When deciding
whether special educational provision is reqqued, we will start with the desired outcomes, including the
expected progress and attainment, and the views and wishes of the pupil and their parents. We will use this
to determine the support that is needed and whether we can provide it by adapting our universal offer, or

whether some’chmg deferenJc or additional ts needed.

Some pupils may still fail to make adequate progress, despite high-quality adaptive teaching. For these

pupL[s, and in consultation with parents, we will use a range of assessment tools to determine the cause of



the learning difficulty. The purpose of this more detailed assessment is to understand what additional
resources and different approaches are reqqued to enable the pupil to make better progress. These will be
shared with parents, put into a SEND Support Plan/ Learner Profile and reviewed regularly and refined /
revised if necessary. At this point we will have identified that the pupil has a special educational need
because the school is making special educational provision for the pupil which is additional and different to

what s normally available.

If the pupil ts able to make good progress using this additional and different resource (but would not be
able to maintain this good progress without it) we will continue to identify the pupil as having a special
educational need. If the pupil is able to maintain good progress without the additional and different
resources he or she will not be tdentified with special educational needs. Parents will be notified whenever

the school's LdenthLcatLon of their child's SEN changes.

Whilst most children with SEND will have their needs met at SEN Support, the local authority may need to
carry out an Education, Health and Care (EHC) needs assessment where, despite relevant and purposeful
action by the school, the child or young person has not made expected progress. The local authority decides
whether an EHC plan is necessary on the basis of the statutory assessment and evidence available. Pupils

with EHC plans will have a formal review at least annually to review progress, outcomes, needs and provision.

How are parents of children with SEND consulted and involved in their child’s education?

Parents will be formally notified when we are making special educational provision for their child and will
have at least termly opportunities to meet with a teacher/ teachers who have a good understanding of their

child's needs and progress/ attainment.

We understand how important it is for professionals to listen and respond when parents express concerns
about their child's development. In determining the support a child may require, we collaborate with parents
to develop a shared understanding of the pupils strengths and difficulties, agree the outcomes sought and
identify next steps. Parents will normally be involved in and informed about referrals to external
professLorxo.Ls, and consent will be obtained where reqqued bg the relevant service or professLor\aL process.
Information may be shared without consent where there is a safeguarding or legal requirement, or another
appropriate lawful basis. Halsnead Primary School provides opportunities for parents and carers to contribute
to the graduated approach (assess, plan, do, review), including advice about supporting progress at home where
appropriate. Communication with parents is recorded on the school information system and agreed actions are

addressed in a theLg manner.

How are children and young people with SEND consulted and involved in their education?

We pLace thh importance on every child’s rLthc to express their views, fee['mgs and wishes in all matters
affect‘mg them. We a[wags constder and take serLous[g the views of children and young peopLe tn p[ann'mg

and reviewing SEND proviston.




AWl children with SEND have the opportunity to contribute their views through:

* |-l pupil voice/ person-centred activity meetings at least annually

* being invited to and attending review meetings where appropriate

* access to alternative communication methods if there are verbal communication difficulties
* informal and regular opportunities to communicate with trusted adults

e contributing to SEND Support Plans, pupil passports and person-centred annual reviews

How will children’s progress towards outcomes be assessed and reviewed?

Halsnead Primary School follows the Graduated Approach and the four-part cycle of Assess, Plan, Do,
Review (APDR).

Assess

Desired

Outcome

Assess: Data on the pupil held by the school will be collated by the class/subject teacher/SENCO in order to
make an accurate assessment of the pupil’'s needs. Parents will always be invited to this early discussion to

support the LdenthLca’cLon of action to improve outcomes.

Plan: If review of the action taken indicates that “additional to and different from” support will be required,
then the views of all tnvolved anLudLng the parents and the pupLL will be obtained and appropriate evidence -
based interventions identified, recorded and implemented by the class/subject teacher with advice from the

SENCO.

Do: SEND support will be recorded and communicated with appropriate school staff. Parents and the pupil
will also be consulted on the action they can take to support attainment of the desired outcomes. This will

be recorded and a date made for reviewing attainment.

Review: Progress towards these outcomes will be tracked and reviewed termly with the parents and the pupil.




How will children with SEND be supported in moving between phases of education and in
preparing for adulthood?

A number of strategies are in place to enable effective pupils’ transition. These include:

- A planned induction programme is delivered in the summer term to support transfer for pupils starting
school in September.

- Parent/carers are invited to a meeting at the school and are provided with a range of information to
support them in enabling their child to settle into the school routine.

- The SENCO meets with/contacts all new parents of pupils who are known to have SEND to allow concerns
to be raised and solutions to any perceived challenges to be sought prior to entry.

- If pupils are transferring from another setting the previous school records will be requested immediately
and a meeting set up with parents to identify and reduce any concerns.

* Additional transition visits, visual transition information, meetings with receiving staff and personalised

transition plans are provided where requtred.

Transition to the next school, preparation for adulthood and independent living:

- The transition programme in place for pupils provides a number of opportunities for pupils and parents to
meet staff in the new school. These opportunities are further enhanced for pupils with SEND.

- For pupils with an EHC plan, transition planning will be considered through the annual review process.
Parents and pupils will be supported to consider the next phase of education in sufficient time for informed
decisions and effective transition arrangements.

- Parents will be encouraged to consider options for the next phase of education and the school will involve
outside agencies, as appropriate, to ensure information provided is comprehensive but accessible.

- Accompanted visits to other providers may be arranged as appropriate.

- For pupils transferring to local schools, the SENCOs of both schools will meet to discuss the needs of
pupils with SEND in order to ensure a smooth transition.

- The records of pupL[s who leave the school de—phase will be tromsferred within vae work'mg clays of the
parents notifying their child has been enrolled at another school.

What is the school's approach to teaching children/ young people with SEND?

Universal Provision - For all children with and without SEND

The greatest impact on [earnmg and outcomes s thh quaLLty Jceach'mg. The Trust’s approach to teach‘mg
and Learn'mg is underanned bg the content within the EEF report "Metacogr\LtLor\ and seLf-reguLatLor\."

Research consistently demonstrates the positive impact of metacognition on progress.

The Trust approach to teachmg and Learn'mg outlines the expected components of teachmg which all

teachers should use. This cche includes the foLLowLng elements:

e Connect - activation of prior relevant knowledge and link to previous learning

e Focus - teacher exposLJcLorm, anLudLng expLLth sharmg of kr\owLedge and voco.buLo.rg and 9uLded practhe

e Practice - independent practice, application of knowledge and skills

o Check - checkmg to determine Lf pupLLs have achieved the Leammg atm and prodee Lnformaﬂon reLo.Jc'Lr\g

to next steps.



Teachers frequently check for understanding throughout each lesson and adapt teaching in response.

Targeted Provision - For some children with SEND

*  Support is ‘additional to and different from' the universal provision

*  Examples include Read Write Inc. and Fresh Start, IDL Literacy, the Hickey Programme, precision
teachmg, f\/\astermg Number, phonLcs co.tch—up, WellComm, BLAST, Co[ourfuL Semantics, Lego Therapg,
Thrive, sensory circuits, soctal stories, check-ins, visual timetables and now-and-next support. Provision
is selected from assessment information, recorded on the pupils SEND Support Plan and reviewed for

impact.

Specialist Provision - For children with SEND with the highest level of need (usually linked to an
Education, Health and Care Plan)

M Some children and young peopLe with more comp[ex and nganLcanJc needs may require specLa[Lch
support or services to supplement what the school or setting can ordinarily offer.

* Examples include provision specified in an Education, Health and Care Plan; individual or small-group
adult support; bespoke curriculum access; therapeutic and nurture-based provision; personalised
communication, sensory and regulation programmes; specialist advice from Educational Psychology,
Speech and Language Therapy, Occupational Therapy, the ASC Advisory Service, Behaviour Outreach
and CAMHS; and, where appropriate, carefully monitored alternative provision or Hospital and Home

Tuition.

How are adaptations made to the curriculum and the learning environment of children/ young

people with SEND?

At Halsnead Perarg School we adapt the curriculum and the Learr\‘mg environment for pupLLs with specLa[
educational needs in line with our AccessLbLLLtg Plan (avaLLabLe at
https://www.haLsnead.co.uk/page/?pLd=|4&tLtLe=Po[LcLes). We also incorporate the advice prodeed as a result of

assessments, both internal and external, and the strategies described in Education, Health and Care pLar\s.

What arrangements support disabled puplls' access to the school?

Admission arrangemen’cs: Halsnead Perarg School foLLows the pubLLshed KnowsLeg admissions procedures and
does not discriminate against disabled pupLLs. Families are encouragecl to share any additional needs so that
reasonable adjustments and transition arrangements can be chmnecl. Further Lnformaﬂon ts available at

https://www,haLsnead.co.uk/page/? pLd =|0&title = Admisstons.

Preventtng less favourab[e treatment: Halsnead Perarg School does not treat disabled pupLLs less favourabLg
because of their dLsabL[Lty. We anticipate barriers, make reasonable adjustments and review their effecﬂveness

so that disabled pupLLs can access education and school L'Lfe.

Facilities and access: The school reviews access for each pupLL and prodees reasonable adjustmen’cs
accord‘mg to individual need. Current arrangements include calm and consistent classrooms, Jl:herapeL,LJl:Lc and
pastoral spaces, visual and communication supports, sensory circuits, adapted resources and equmeent

individual risk assessments and specLaLLs’c advice where reqqued.



Accessibility Plan: The school's current Accessibility Plan explains how it will increase disabled pupils
participation in the curriculum, improve the phgchaL environment and improve access to LnformatLor\. It s

available at https//wwwhalsnead.couk/page/?pid=14&title=Policies.

How are staff trained to support children/young people with SEND, and how will specialist

expertise be secured?

Teachers and teaching assistants have received training in the graduated approach and SEND Support Plans,
achLsm—erendLH pro.chLce, precLsLon Jceo.c:h'mg, speech and Language support, sensory reguLatLon and sensory

circuits, attendance and inclusion procedures, and trauma—mformed and relational practice.

Enhanced experthe s prodeed bg Mr Adam Owen, SENDCo, who leads statutorg SEND processes, annual
reviews, proviston mapping and quaLLtg assurance; Mrs Julie V\/thbg, Learnmg Mentor and Safeguurdmg Lead,
who provides Thrive and pastoral support; and trained staff who deliver interventions including sensory
clreults, speech and Lcmguage programmes, CoLourfuL Semantics, Bucket Therapg, Lego Therapg and prectsion

teaching. External specialists provide further training and advice when required.

Where a training need tis LclenJchLecl begond this we will f'mcl a prodeer who s able to deliver it. TraLnLng
providers we can approach are, special schools, Educational Psychologists, Speech and language therapists,

occupatLonaL JcherCLpLchs, physLotherapLsts, dgs[exLa specLa[Lchs etc.

What steps are taken to prevent pupils with SEND from being treated less favourably than
others?

Where a pupil is identified as having SEND, school will act to remove barriers to learning and put effective
specLa[ educational proviston in p[ace using the graduated approach described above. We endeavour to make
every effort to ensure that all teachers in the school are able to identify and provide for those pupils who
have SEND. We are committed to providing a whole school approach to special educational needs and
disability. We ensure that parents and carers are notified of a decision by the school that SEND provision is
being made for their child. All parents and carers of children with SEND will be treated as partners and will
be supported to play an active and valued role in their children’s education. We will encourage pupils, where
appropriate, to participate in deciston making processes and contribute to the assessment of their needs, reviews

and transition processes.

How does the school evaluate the effectiveness of the provision made for children/ young
people with SEND?

The effecﬁveness of SEN provision is evaluated ustng appropriate quaLLJcaJche and quantLtatLve evidence. This
includes progress from pupL[s' individual starting points; achievement of agreed outcomes; the impact of the
assess-pLar\—do—revLew cche, interventions and reasonable adjustments; deLLverg of provisiton spechLed in EHC

p[ans; curriculum access, attendance, participation and inclusion; and the views of pupLLs and parents.



Evidence is considered together to identify what is working, what needs to change and the school's priorities

for tmprovement. Relevant f'mdmgs are reported to leaders and governors.

We continuously ensure the provision has a positive impact on the outcomes for all of our children/young

peopLe. We do this in a vo.rLech of ways, anLudLng:

e Robust evaluation of policy and practice

e Implementing a SEND action plan and evaluating the areas of priorities.
e Book scrutintes

e SENCO/SLT/Governor/Trust monitoring

e Learning walks

e Staff, pupll and parent questionnaires

e Consultation with the local authority SEND advisors

e SENCOs working alongside other schools

e SENCOs attending SEND network meetings

How are children/ young peop[e with SEND enabled to engage in all school activities?

Our extra-curricular activities, educational visits, residential visits and school events are planned to be
inclusive. Pupils with SEND are encouraged and supported to participate. The school anticipates barriers,
makes reasonable adjustments and constders individual needs and proportionate risk assessments so that

pupils can take part as fully and safely as possible.

What support does the school provide for improving emotional and social development?

At Halsnead Primary School we enable all pupils to develop emotional resilience and social skills, both
through direct Jceach‘mg such as PSHE, the SHINE framework, assemblies, class teachmg and Thrive and
indirectly with every conversation adults have with pupils throughout the day.

For some pupLLs who requtre additional suppor’c in this area we also can prodee the foLLowLng: eg. Thrive
sessions, sensory circuits, daLLH check-ins, trusted-adult support, soctal stortes, Lego Therapg, personaLLsed
reguLaJcLon strategtles, access to a safe or therapeuﬂc space, fo.mLLg support meetings and referraLs to services

such as CAMHS or the Mental Health Support Team where appropriate.

How does the school involve other services to meet the needs of children/ young people with

SEND and access support for families?

The school has access to all services prodeed bg Knowsleg Council, who prodee a comprehens‘we overview of

all available services on their local offer website: https//wwwknowsleyinfo.couk/knowsley-Llocal-offer-send



https://www.knowsleyinfo.co.uk/knowsley-local-offer-send

The school's contribution to the Knowsley Local Offer is described throughout this report. The Local Offer
expLo.Lns the education, health and social care support available LocaLLg for children and young peopLe with

SEND. The services most commonly accessed by Halsnead Primary School include:

*  Knowsley SEND Team and casework service; Educational Psychology ASC Advisory Service; Behaviour

Outreach; Attendance Service; Early Help; Hospital and Home Tuition; and sensory-impairment support,

including the Teacher of the Deaf, where required.

Halsnead Perarg School also accesses the foLLowLng additional services:

o NHS and commissioned services, anLudLng Speech and Language Therapg, OccupatLonaL Therapg, CAMHS

and the Mental Health Support Team
e The Heath Family Trust central team services

e Applied Psychologies Educational Psychology service

Liverpool and Knowsley SENDIASS provides free, impartial and confidential information, advice and support
to children and young peop[e with SEND aged 0 to &5 and their parents or carers. This includes support
relating to SEN provision, EHC needs assessments and EHC plans.

LLVCFPOOL O.l'\d KHOWSLCH SENDIASS - 0333 3&3 7768 - LLverpooLknowsLegsendlass@barnardos,org.uk -

https://www.barnardossendLass.org.uk/LLverpoo[ - cmd - I(I’IOWSLEH - sendkass/

What happens 'Lf parents have a comp[aln’c about provision made at the school for their child/
young person with SEND?

The normal arrangements for the treatment of compLaLr\ts at Halsnead Perary School are used for
compLo.Lnts about provision made for specLaL educational needs. We encourage parents to discuss their

concerns with the class teacher, SENDCo and, where necessary, the Headteacher to resolve the issue.

If this does not resolve the issue, a comp[amt may be made in accordance with the Trust's CompLaLnts

Policy, which sets out the process in more detail: The Heath Family Trust - Policies

How are children with SEND looked after by the local authority supported in school?

Our dengno.Jced teacher for Looked-after children ts Mrs Hannah Whitehall, Headteacher. Mrs Whitehall

works cLose[H with the SENCO to ensure all teachers in school understand the me[LcatLons for those children

who are looked-after and have SEND.
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https://www.thfnw.uk/page/?title=Policies&pid=22

Looked-after children with SEND are supported in the same way as all children in school with SEND
through the Graduated Response (Assess, Plan, Do, Review cycle) as above. In addition, when a child becomes
looked -after, his/her social worker must ensure that the child’s needs and the services to meet these are
documented in a Care Plan. A Personal Education Plan (PEP) is part of the young person’s care plan used to
record the child's educational support and progress. A PEP is a statutory requirement to ensure that a record
ts maintained regarding the child’s educational progress and should set out what needs to happen in order
for the child to reach their potential. The Local Authority must make sure that the PEP fully reflects the
educational needs of the child, remains relevant to the child’s age, ability and aptitude, and is implemented

effectively. Where a looked-after child ts on the SEND register, PEPs should be aligned with the EHCP, if

one applies, or with any other school support documents.
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